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Preface

| am pleased to bringp you this preliminary reporbn astudy led by
Macquarie Graduate School of Management (MGSM) in Australia and
the United Nationssupported Principles for Responsible Management
Education (PRME)

The survewasconducted in PRME Signatorgh8olsduring November

December20llanfocused on the students

toward CSR and responsible management education

| would like to thank Jonas Haertle and the PRMé&eSariat at the UN Global Compact
Office for their enthusiastic support and their tremendous help; #8signatorybusiness
schools who patrticipated in this study; the%0 students who responded to the survey; and

the Dean and the team at MGSM whose ongoing support made this study possible.

DrDebbie Haskiieventhal
MGSM, AustraliaJune2012

The results of the report you are holding are very encouragiigy
indicate that the students in PRMg&ignatory schoolave positive
attitudes towards responsible management, and would like their
schools to further introduce them to responsible management

eduation. The data collected by Mebbie Haskiieventhal povides

evidencesupportingwhat PRME has been working towards since the
day it was established: that students, as well as other stakeholdEmrsionstrate social
responsibility It is our role,for PRMEas an initiativeand as education institutions to meet
their expectations.
| would like to thank the 4®RMEsignatory schools that participaden this study. Without
them and their students, this study would not have been possible. | would likek#othis
opportunity to further encourageall signatorybusiness schools to participate the MGSM
PRMEsurvey in the future, so we can get a broader view on the perspectives of students

from around the world

Jonas ldertle
Head, PRME Secretariat
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Introduction

The growing trend of CSR (corporate social responsibility) shows that compagies
beginning tounderstand theneedto do more than make profit antb be part of a
greater social solution. While marmavecorporate givingprograms few companies
know howto achievea substantial social impact. This is the reason that the United
Nations has launched the Global Compact: to encourage companies to be socially
responsible and act in aligment with principles onhuman rights, labour anthe
environment As such,business schools have amportant role to proactively
educate current and future business leadabout responsible managementhd@
United Nationssupported Principles for Responsible Management Education (PRME)
was launched to inspire and champimsponsible management education, research
and thought leadership globalljMacquarie Graduate School of Managemeéntan
Australian business school whose mission is to devielagers with a global mindset
who create sustainable value and are good citzeAs suchMGSM and PRME
collaborate to enhance evidence based discussion amsponsible management

education

The aim of this studwas to examine attitudes and perceptions towards responsible
management andresponsible management educatioamong MBA tsidents in
various nations and culturedVe wanted tomeasuretheir atitudes and perceptions

on CSR antb understand what can be done to enhance positive attitudes. Jded

is to have an annual survey to measure treimdthe following decade.



Literature review

In the last two decades we haween the world change rapidly,itiw globalisation,

technol ogy, soci al medi a, the rise of <cons
unethical behaviour by firms that led to disasters, and the recent glfibancial

crisis which was also attributed to unethical behaviour of governments and firms.

Some of these changes led tm angoing discussion on the role of consumers,
governments and firmsGardiner and Lacy (2005) argued thaisimess interest in

socal and environmental responsibility has been triggered by successive corporate

scandals combined with enormous pressure from NGOs, polakers, consumers,
andthemediaPor t er and Kramer (2011) agreed that

that the busines sector must undergo some fundamental change

The business sectas presently shiftingrom the narrow view of business purpose
(maximising value for sharehold¢rdo a broader view, which is more socially
responsible. While the journey beforesus bng, we can see examples of such
transformationall around the world. One indicatioaf this shift isthe number of
companies signinthe UN Global Compact, which addresses the social responsibility

of firms towards human rights, labour righteg envirorment and anticorruption.

Consequently i f the business sector is changing
rise, where does it leave business scls8dWhat is the current role of those
educatingpresent and futurebusiness leadefsIn this report wewill cover the

literature on corporate social responsibility (CSR) and the changehtisaiccurred

in some business schools around the globaegardto responsible management

education We will then focus on one group of stakeholders: the business

managment students to describe their attitudes towards CSR and CSR education.

Corporate Social Responsibilit€ SRR

Corporate Social Responsibilit¢R is not an easy term to define, as it &n
umbrella term overlapping with some, and being synonymous wather,
conceptions of businessociety relations such as sustainability, corporate
citizenship and otherdMatten & Crane, 2005). It has clearly been a dynamic

phenomenon (Carroll, 1999) and therefore its definitioncsnstantly evolving as



well. CSR erampasses the economic, legal, ethical and philanthropic expectations
that society has of organisations at a given point in time (Jad®b1). CSR is also a
view of the corporation and its role in society that assumes a responsibility among
firms to pursie goals in addition to profit maximisation and a responsibility of the

stakeholders to hold the firm responsible for its actions (Freeman, 1984)

While the literature on CSR is growing rapid;iar r ol I s (1979) cons
remains the most compreheng and respected in the literaturegnd in textbooks
used in business schools (eWyerther and Chandler, 2011)Carroll identifiedand
analygd economic, legal, ethical, and philanthropic dimensions of corporate
responsibility. In his vievwgorporationsmust maximis profits in order to survive and
also comply with law, make fair andnpartial decisions, satisfgocial values, and
make social contributions to improve societal wedfaCarroll(1991)later theorised

a priority pyramid, with eonomic objetives to form the foundation, followed by
legal and ethical goals, and philanthropic objectives at the top. Carroll explained
philanthropy as the expectation that business contribute financial and human
resources to improvéhe community quality of lifeHe posited that marnisation of
profit, compliance with law, acting ethically with fairness, equity and impartiality,
and making social or philanthropic contributions to society address the entire

spectrum of ohiations of business to society (Carro899).

Based on these four aspects, Freen(a0884) proposed the stakeholdepproach,

which can help companies understand which stakeholders they are responsible for

and how to prioritise these stakeholders on the fdavelsof social responsibility.

Freeman defined stakeholders as any individual, group or institution who is affected,
positively or negatively, by the achi eveme
firm s stakeholders can include its empl oy
govanments and the community. The discourse on CSR remained within these
boundaries until in 2011, Porter and Kramer suggested a new paradigm for thinking

of the relationship between the business sector and society. The authors suggested

moving from CSR to €Screating shared value, which is not about busieessting

as charities, but rather businesses acting as busesgsith their knowledge,

resources and tools) to create shared vision with the society in which they operate

and to ceachieve this vision



Responsible Managementdtcation

Business schools have a responsibility to provide practitioners with training in the
basics of ethics, which would ideally act as a catalyst to stimulate socially and

ethically managed business organisations (Corn&lialace, & Tassabehiji, 2007).

But this is not always the caseAccording to some, unless they fundamentally

change, business schools dneo more than brainwashing institutions educating

their graduates only in relatively narrow shareholder value idedlogWatten &

Moon, 2004. In Europe, for example, the founder of the European Business Ethics

Net work has argued that ‘“‘ b been theemost et hi cs
popular term under which business and society issues have been discussed
throughout the last decadew#n Luijk, 2001).

Several studies were conducted to examine the question of social responsibility
education,and its components, gecially ethics. While businestudents may need
training in ethics and moral reasonimgore than most other studentsaé they face
ethical chdenges and dilemmas in managing)ey do not always receive such
education, and if they do it is usually not mandatoAlthough there is extensive
research on CSR, it is usually not included in the business curricula (Gardiner & Lacy,
2005).Furthermore,a study of top business schools in the United States fabat
business school education not only fails to improlkie moral character of students,

but also potentially weakens it (Segon & Booth, 2009)

In 2003, Cowton and Cummins surveyed business ettgashing in 105 UK

institutions. They found that 58% of business schools taught business ethics, but it

was only acore subject at 18 schooldMatten and Moon (2004) studied CSR

education— including teaching and researehin Europe.They found that47% of

their respondents offered subjects in GSR related fields sch as citizenship,
governanceand business ethics as optional subjects and 38% embedded the
concepts in existing subject.h e aut hors argued that there
l ow | evel of CSR schol arships”; t hat t he
faculty members; and that #re will be a need for more institutionalised future

drivers, particularly in the form of support from business stakeholders and inclusion

in program accreditation and ranking systen@ornelits, Wallace and Tassabehii



(2007)also found that if present, éics was being taughh business schools either

as a core mandatory programme or as a separate specialist ethics module, but not as
a combination A more recent study by Nicholson and De Moss (2009) showed that
from the perspective of curriculum coordittas, there was a significant gap
between current and normative levels of instruction on ethics and social
responsibility in business school curricula. Social responsibility was rated lower than

ethics by all department coordinators (Nicholson & DeMos8920

On the other handChristensen et al., (2007) investigated how the Financial Times
top 50 Global MBA programs addredghe topics of ethics, CSR, and sustainability.
They found that a high percentage (84%) of top MBA programs required an ethics or
corporate social responsibility component in their curricula, many as a saomke
course or a combined course of ethics and sustainability issu&ssigificant
presence of cemes and other forms of institutional support dedicated to these
topics wasalsoindicated Christensen, Peirce, Hartman, Hoffman, & Carrier, 2007
However, Nicholson and DeMoss (2009) argued that regardless of what is happening

in the top 25 MBA programs, there is a trend toward less ethics education overall.

For organisationsto embrace ethically and socially responsible thinking, the
provision of soci al responsibility educat.i
ethics programmes taught by committed and engaged business schools (Cornelius
Wallace, & Tassabehji, 200Axccording to Gardiner and Lacy (200H)ge question is

no longer whether CSR should have a place in the business currictilapWwuit

should be incorporatedand what role business schools playthin the wider

“business in society debate. Students, the arketplace, the community,

government and civil society are increasingly demanding that business schools
rethink their traditional role at three different levelsThe focus has shifted from

value preservation to value creation. There is a clear demand frasiness and

students for research, education and training on CSR ig&asliner & Lacy, 2005).

To address this gap, a few initigshaveemerged in the last two decadels 2007,
United Nationssupported Principles for Responsible Management Edocd®RME)
was launched to inspire and champion responsible management education, research
and thought leadership globallythe World Resources Institute in partnership with
the Aspen Institute publistd the “Beyond Grey Pinstripésurvey, ranking fullime

8



MBA programs based on the integration of social, ethical, and environmental

content into the curricula and faculty researgAspen, 2003)Businessschools

accreditation bodies such as EQUIS, AACSB and AM8&ve recently begu to

address ethics and CSR aspects as well. For exaApSEtandard 15 now calls

for business undergraduate degree programs to include learning experiences in

ethical understanahg, and for undergraduate andast er ' s degree prog
include ethcal regonsibilities in organetions and society.Even students in

business schools around the globavefoundedtheir own organisationNet Impact

to enhance social responsibility amongst MBA graduates.

In Europe, the Ethics Education Task Force (EETF) echasgaccreditation
requirement for the presence of ethics education within the MBA curriculihe
European Business Ethics NetwdBBEN)osts annual research conferences on
business ethics; and The European Foundation for Management Development has

taken on the keyssues of global responsibility (Gardiner & Lacy, 2005).

Students as stakeholders

From a stakeholdeperspective(any indivdual who is affected by the achievement
of an or gani)s students showdd be consperesi enajor stakeholders
and to have their voice heard on the matter of CSR education. While we can tell
from organisationsuch as Net Impact with0,000 membes that students have a
growing interest in these issues, they are not often the focus of resegrcthe

debate around CSR education.

Nicholson & DeMoss (2009) asked why business schools do not change their
curricula to become more socially responsible@answered thatni marketdriven

MBA pograms, curriculum size (i.the number of required courses) is cut to make a
program more competitive (i.eallow students to complete the curriculum faster),
with the ethics ourse as one of the casualties. Anotheason is that business
schools believe that theirtakeholders(including studentsire indifferent to the
subject matter beyond wgerficial inclusion or revieyNicholson & DeMoss, 20Q09)
Furthermore, some studies demonstrated unethical perceptions atiitudes
among students. For exampl&idwell (2001) found that students see the line

between right and wrong as increasingly blurry and that they expect managers to

9



engage in unethical behavioEeldman andThompson (1990) asked students to

indicate theimportance they attact o Car r ol | ' s fegponsibiliig.i mensi o
Not only did prdit come first and philanthropyar behind the other three aspects,

the authors also noticed a change during the course of studying MBA. Sophomores

placed a greater emyasis on the discretionary/philanthropic dimension than others.

In other words, the business schools weakened the social responsibiligys of

their students. Males were more econoralty oriented than females, who scored

higher onthe philanthropic dinension, but towards the end of their studiethe

gender difference became smaller.

In their study, Luthar and Karri (2005) asked students if ethics is good business and if

it yields higher performance and market position for the firm. It vimsnd that

students saw a significant disconnect between ethics and professional performance

or rewards (i.eit does not pay to be @pd). However, gposure to ethics in the
curriculum had a significant i mpact on st uc
ideal linkagesbetween organisational ethical practices and business outcomes.

Gender based differences were found with female students having a higher

expectationofwh at shoul d be the ‘*“ethics practice

Some more recent studies indicata change occurringin s t u d eattitides,
particularly among femalesSleeper et al. (2006) found that business students,
particularly women, are indekinterested in CSR education. dbstantial sample of
business students reacted very positively to bess school education on corporate
conduct affecting social issues. Female students exhibited significantly higher scores,
reflecting a stronger tendency among women than men to agree that business
schools should address social issues in their curridi@.authors further found a
strong but nomcumulative relationship betweendonating, volunteeringand
organisatioml membership of respondents and their propensity to believe that

social issues are approptgacontent for business cours€Sleeper et al., @6)

In 2009, Segon and Booth studiattitudes of part time MBA studentson Business
Ethics and Social Responsibility. The majority of respondét8$%) identified
business ethics as a fundamental requirement for good business and a civil society.
However, yst under half of the respondenizgreedthat ethical concepts could be
taught as a managerial capabilityvhile others thought it should be acquired

10



elsewhere(Segon & Booth, 2009)n 2008 Net Impact and ASPEN conducted a study
on attitudes of business students towards sponsible management education,
finding that n general students expressed positive attitudes towards sustainability

content in their curricula (UN PRME, 2011).

LYGSNYFOGA2y It &addzReé 2y aiddzZRSydaQ /{w LI

Based on the tierature review, itis clearthat there is lack of studies on perspective
and attitudes towards responsible managemeuit a very important stakeholder
group: the business management students. The few studies that faotesedon
this grouphaveyielded mxed results with some showing students are indifferent to
responsible managementwhile others demonstratea growing interest in CSR,

especially among women.

Furthermore, there is no international study on the subject, as most studies in CSR
education are North AmericaiVhile CSR education has been a subject of discussion
in business and academia in North America for quite a long time the debate in
Europe hagyained momentum fairly recentlyMatten & Moon, 2004). There are
some serious differencan the way CSR is perceived and acted upon in various part
of the world. Forexample Maignan and Ralston (2002) foutttht while 5360f U.S.
companies mention CSRmiatly on their websites, only 29%f French and 2% of

Dutch companies do the samédn other parts of the world, developed and

developing, the picture can be completely different.

Therefore, thepurposeof this studyis to capture the attitudes and peeptions of
MBA students around the world towards CSR and responsible management

education.

11



Method

The data was collected throughn online surveyin English.An nvitation to
participate in the study wasesit by the UN PRME secretariat to all 450 signgtor
schools around the globe. 48 (1®6p signatory schools accepted the invitation and
sent a letter to their students inviting them t@spond tothe survey. The schools
were located in five continentsee Appendid). Europe (25 schools), North America
(6), Latin America (6Australia (5)Asia (3) Africa (2)and one international school

(2). Intotal, 1,250 students answered the survey.

The online questionnaire was based on the literature review, previous studies and
our knowledge of CSR. It took abdah minutes to answer, and included 22 items

that were grouped aollows:

1. Background questions (age, gender, country of origin, cowftiyusiness
school, working status) and questions
(specialisation, stage arfdll-time or parttime);

2. Current community involvement by the students (volunteering and
donating money);

3. Knowledge of UN Global Compact and PRME;

4. Attitudes towards responsible management education; and

5. Attitudes towards responsible management.

Some of thesub-questionnaires used in this study were taken from previous studies
(Rashid & lbrahim, 2002; UN PRME, 2011) and others were constructed laser o
literature. Some of thetems are in Likert scale format using a fiveoint response
scale, from 1 = strongly disagree to 5 = strongly agfée. survey wasevised and
sent to all signatory schooldtar a small pilot study with a sample 40 students to
examine items for ambiguity and other possible problebe data was collected

online and was analysed
Participants

Of the 1250 MBA and Masters of Business studewtso answeredthe survey,
60.4% were males. There was an ekgpresentation of Australians in the survey

(30.7%) followed by students who were originally from France (9.2%), China (8.1%),

12



US (7.8%) UK (5.2%) India 8.7 Argentina (2.4%) anthe rest were divided
between 75 other countries. Similar results appeared for the location of their
academic institute: 38% were studying in Australia, 10.2% in the UK, 9.6% in France,

8.5% in China and 7.5% studied in the US.

Nearly onethird of participants (29.5%ere enroled ina full time MBAand one
third (29.3%) a part time MB&One in four 25.5% wasstudyingaMa s t @egrées
and 11% arkExecutiveMBA or other (4.7%). Over onrehird of participants (36.2%)
were within the first year of their studies; 28.2% were migvtarough, and 35.6%
were going to graduate soo’students were asked to choose the focus of their MBA
and were able to choose more than one option. 42.8% vetuelyinga general MBA,
18.9% focused on organisational behawviand human resources; 25.3%dnte and
accounting; 16.8% marketing; 13.3#ategy and supply chains; 10.48ternational
business management. Other fields of studygddedless than 10% each. One third
of the students (33.4%)ere studyingfull time, the remainderwere working full
time (54.9%)or part time (11.7%). Of those working, more than half (57 .4&e

working in a managerial or executive position.

We also asked participasgibout theircommunity work andralues {how important
the following items are to ydy. More thanone third of the students (35.6%)
indicatedthey volunteered (defined in the survey dproviding unpaid services out
of one’ s”) viith 4% woluntekring 14 hours each month, 16.3%
volunteeling for 5-10 monthly hours; and theemainder (7.4%)volunteering for
more than 10 hours a monthParticipants were further asked to estimate how much
money theygive to charity every month itJS Dollars Nearly onehalf (49.7%)
indicated they give some level of donationgith 14.2% giving less than $UBa
month, 21.8% giving $USLS50 each month, and thmlance donatingver $US50
with a handful of people (1feoplein total, or 1.2%) indicating very high lesedf
giving ($US1068Ul5,000).

As for their values, students were asked to answer howoaoirtant each of the
following is tothem: Making a lot of money; Helping the community and people in
need; Being successful their studies or work; Making the world a better place;
Living a happy, comfortable life; Being able to do whtiey want; and Lting
according taheir religious faith.

13



Figure 1 shows how students ranked the items according to the amount of people

who said it wasabsolutely essential. Interestingly, although these are business

students,“making a lot of monéyrankedlastas® abs ol ut ely eassenti al

“fairly i mportant

Figure 1: Values ranking among MBA students

60

50

40
& Not at all important

& Not very important

Fairly important

& Very important

= Absolutely essential

Livinga Beingable Being Making the Helpingthe Living Making a lot
happy and to do what successful in worlda community according to of money
comfortable you want your studies better place and people religious
life or work in need faith
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Findings

Responsible Management Education

The aim of the survey was to examine MBA
CSR and responsibleanagement educationlt was importantto know hov many
hadheard of the UN Global Compact and PRME.

Only 13.4% of students who participated in this survegd heard of the Global
Compat in their current MBA program. rAadditional 11.5%had heard about it
elsewhere, bringinghe total awareness level to 24.9%iventhese studentsare

from PRME signatory schoothjs level of awarenessan be consideredyuite low.
When asked if their academic institutiomvas committed to the Principles of
Responsible Management Educatighe awarenesgate was a lot higher (65.6%)

but it is be noted that respondents were reminded they belong to a signatory school
in their invitation to participateThere were gjnificant differences in regar these

two questions andcertain background variables, pscially the MBA stage and
whether students studyindull time or parttime. For example, awareness to the
Global Compact was much higher among full timiBAs(22.9%had heard of it in

their current MBA program and 9.6% elsewhere, bringing awareness leveto
32.5% vs. 24%in general;X’=58.15, df=12, P<0.00)Similarly, while 73.2% of full
time MBA students knew that their school is committed to PRME, only 63.9% of
part-time students and 59% ofMa s t @egréesstudents knew it {¥28.2, df=8,
P<0.00). 16.3% of students who would graduate shad heard of the Global
Compact in their current MBA program, compared to only 11.4% of students who
had just started (310.83, df=6, P<0.5). This demonstrates that the schools do have
a meaningful role in introducing thee initiativesduring the course of the MBA

studies.

Figure 2 demonstrates how well the students felt that their academstitutions
prepare them towards several pscts of responsible management. While most
agreal that they are being well prepared on aspects obrporate social
responsillity and ethics, the resulténdicate there isroom for improvement on

managing conflicts antthe legal aspects of management.
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Figure 2: Responsible Management Preparedness
of Business Schools

60
50
40
30 & Not at all
20 & Somewhat
Well
10 1 & Very well
0 .
Corporate Ethical Knowledge on Managing Knowledge on
social decision ethical and conflicts  legal aspects
responsibility ~ making  moral aspects of
of management
management

Students were then asked if their MBA curriculum should include more content

related to social responsibilityl6.8%responded” y e s , d e f additiortale | y " a
32.3%said“ yes, to some degree” (total of 49. 1%
no, they have asufficient level of content. Only 28 said “no, they are not

interested in this conterit and 12.3% weré'unsure. This means that half the

students believe there should be some curriculum changes towards responsible

management.

We have asked the studemthow their schoolkcan most effectively change the
curriculum towards responsible management education. Respondents were asked to
tick “agre€ or “disagreé to eight optional changesTable 1 shows the levels of
agreement to each of thgroposed changedgowards responsible management
education. Mos students (85.1%) agreed thatibging in experts and leaders as
guest speakers on these topicsthe most effective way. Only a quarter (25.5%) of
respondents thought that no changes are requiréds Table1l shows, there are
significant difference (to various levels) between these items according to gender,
as females tened to agree more than males that many of these changes should be
made There are some significant differences also accordinylBA progam type

(full MBA versugart time MBA) and according to studies stage, but they do not
create a consistent picture as the gender.

16



Table 1:Effective changes to the curriculum

Level of
agreement
in general

Brmg in experts and leaders as guest speakers on these 85.1%
topics
Encourageprofessors to introduce more applicable case
S 80.4%
studies in classes
Educate recruiters on the importance of these themes in th
: 72.6%
MBA curriculum
Integrate social and environmental themes into the core 70.7%
curriculum :
Provide students with internships related to corporate
- S 68.6%
responsibility / sustainability
Create a concentration on sustainability and corporate soci 50.4%
responsibility ’
Increase the number of electives that focus on social and
. 55.6%
environmental themes
No changes are required 25 50

Gender Program type Stage of studies
Among Among Full time  Part time : Midway  Graduating
First year
males Females MBA MBA through soon
81.6%0*** 90%p*** 83.6% 84.6% 84.4%* 81.9%* 88.5%*
85.8%0*** 76.8%*** 80.1% 79.6% 82.8% 77.8% 79.6%
74.7%* 71.3%* 72.6% 70.4% 74.9% 70.0% 72.8%
74.7%** 67.8%** 65.3%* 71.7%* 69.9% 70.6% 70.5%
74.3%*** 64.9%0*** 74.0%**  66.3%** 71.8% 61.9% 71.7%
64.0%** 56.3%** 54.6% 56.5% 60.8% 56.6% 58.8%
62.4%*** 50.9%*** 50.8%**  55.9%** 59.5%**  48.6%** 55.8%**
22.7%* 27.6%* 23.8% 27.5% 25.5% 26.7% 24.1%

N=1236* significant at the .05 level; ** significant at the .005 level; *** significant at the .001 level

17



In addition, noaworking studentsand students in their twenties, agreed significantly
more than others that schools should provide students with internships related to

corporate responsibility and sustainability.

Attitudes towards responsible management

To assess student s’ at tanagemdneé and CERw ave d s re

presented themwith three subquestionnaires on attitudes towards CSR.

The first one was: “1If you were a corporat
to your busi ne gigefdlistdt nineteens and weveeasked to rate
them from 1 (not at all important) to 5 (very important). TableslRowshow the

students mnked each item, according tbeir level of perceived importance

Table 2: Importance of items to CEQ(%)

Not at all Of very little Somewhat Very

. . . Important _

important importance important important
Consumer satisfaction 0.1 | 0.2 1.7 24.5 73.5
Theeconomy and financial markets 0 0.8 4.9 35.8 58.4
Making profit to share holders 0.3 1.6 8.3 41.7 48.1
The community we operate within 0.6 2.6 13.9 45.6 37.4
Energy consumption and sources of energy 0.6 1.8 17.8 47.2 32.6
Environmental concerns andiimate change 0.8 3.5 20.9 45.3 29.5
Local and national peace and the reduction o 26 8.9 24.6 371 26.8
violence
Employer supported volunteering and giving 1.9 7.6 32.3 41.4 16.8
Philanthropy and donating to charity 2.2 8.2 36.7 38.8 14.1

N=1236* significant at the .05 level; ** significant at the .005 level; *** significant at the .001 level

18



Table 2 demonstrates that3.5% agreed that consumer satisfaction should be th

most important item for CEQsvith “the economy and financial markétsanked

second, andmaking profit third. The fourth item thatranked® ver y i mport ant”’
the community Environmental issuesinked5" and 6". Interestingly many students

thought that as CE®©they should care about local and national peace and the

reduction of violence (26.8% said it was very important and 37.1% said it was
important, totalling 63.9%). However, while the community wagemed very

important, CSR practices such as philanthropy or corporate volunteeaimgedin

the last two places.

Some of these items yielded significantly different levels of agreements according to
some background variablelany differed significantly according to country, but
with the wide spreadof respondentsbetween countries it is difficult to portray a
clearpicture of this distribution. Full MBA students agreed more than otteasthe
economy and financial markets are very importahtiaking profit to shareholdef's

and “the community we operate withinwere related tothe stage of studypeople

who were abait to graduate attached higher importance to the community than
people who just started their MBAand age differences led to different results on

the local and national peace question.

The most dramatic differences were found according to gender armistéhat are
related to social responsibility. Females attached higher importance to
environmental issues. While 85.5% of females agreed that energy consumption
should be important or very important to CEOs, only 76.4% of males thought so
(=19.67, df=4, €0.00). Similarly, 79.2% of females thought that environmental
concerns and climate change should be important or very important to CEOs,
compared to 72% of males?3.5, df=4, P<0.05). Two thirds of feasl66.7%)
agreed that employesupported voluntering and giving were important compared

to 52.6% of males {%27.74, df=4, P<0.00)vén greater differences were found in
regardto philanthropy anddonating to charity (63.3% of femalegrsus46.2% of
males, X=37.14, df=4, P<0.00). Finally, wt888% of females agreed that local and
national peace and the reduction of violence should be important or very important,
only 61.6% of males did%xL8.56, df=4, P<0.00).
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The secondCSRjuestionnaire that was presented to thgarticipants ofthis suvey
asked: “1n your opi ni on, wha't ar e t he
c o mp a Stydénts were given a list of niitems and had to choose&hether they
considered eacha primary responsibility, a secondary responsibility or not a
responsibility Table 3 show$ow the students ranked these items according to

primary responsibilitiesanking

Table 37 2 Y LJ ye#pBnsilslities (%)

Primary Secondary Not a
responsibility responsibility responsibility

Satisfy customer needs 92.6 7.2 2
Produceuseful and highguality goods/services 88.7 10.3 1.0
Comply with all laws and regulations 86.7 12.6 7
Ln:;ls;;r; Et}Ze growth and wetbeing of 79.3 20.1 6
Maximise value for shareholders 71.2 26.6 2.2
Offer equal opportunity employment 66.1 30.6 3.3
OCFr)ee?;:e\éalue for the local community in which it 58.1 392 57
Enhance environmental conditions 36.1 58.9 5.0
Enhance peace and redusgolence 20.6 48.7 30.7

N=1236* significant at the .05 level; ** significant at the .005 lev&t; significant at the .001 level

Similarlyto the responses to the previous question, students agreed that the
primary responsibility of a company tis first of all satisfycustomerneeds and
then to produce high quality serviceShe item “complying with law and
regulatior’ ranked third while maximigag value for shareholders onlanked
fifth. While ethical issugsuch as fair employmemankedsixth, and all CSR issues
ranked in the last three, it is remarkable to see how many studeogsceive
them to be the primary responsibility of a companyn fact only 5% of
respondents thought that enhancing environmental conditions wad a

responsibility and only 2% thought that companies have no responsibility
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towards creating value for the communitlthough 30% of students did not
perceive peace as a oconapaagkeédshattsomg onsi bi | i

level, companies should also take responsibility over this issue.

In line withthe previous questiongertain background variableand CSR variables
were significantly related, but the strongest differences appeared to be according to
gender. For example, 76.6% of females agreed that offering equal opportunity
employment was a primary responsibility, compared with only 58.9% of males
(¢=39.89, df=2, P<0.0084 . 4% of females saw the inve:
wellbeing as primary responsibility, but only 76.1% of males ditc1X.59, df=2,
P<0.05).Females also perceived peace aprimary responsibility more so than
males (23.4% vs818%, X=7.06, df=2, P<0.05) with similar results ‘@meating value

for the local community (63.5% of females v4.5% of malesX’=8.64, df=2,
P<0.05).0n the other hand, 74.5% of males agreed thataximising value for
shareholder% is a primary responsibility, compared to only 65.8% of females
($¢=9.17, df=2, P<0.01

Finally, the third question on responsible management includieyen statements

on social responsibilitygoth positive and negativeand the students were asked to
state their level of agreement with each of them, from 1 (strongly disagree) to 5
(strongly agree). Table 4 shows the percentages of agreemaéndach level,
accordingto the items mostly agreed toThe right column also shows significant

differences accating to gender.

Five items demonstrated significant differences according to gender, with females

consistently showing mora positive attitude towards CSR than males.
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Strongl| . Strongl Gender
. W Disagree  Neutral W .
disagree agree differences

A business that wishes to capturdavourablepublic image will have to show that it is responsible 0.2 2.5 9.9 51.1 36.3 *kk
A h inabili ial ibil . ,

company that embraces corporate sustainability and social responsibility can obtain a compe 05 31 118 48.7 359
advantage over a company that does not
Responsible corporate behaviour can be in the best economic interest of the shareholders 0.6 3 11.8 49.6 35
Efficient production of goods and services is no longer the only thing s@oipgcts from business 0.8 4.6 9.8 51.7 33.1
Invo.lver.n.ent by business in improving its community's quality of life will also improve long run 04 5 14.8 503 305 "
profitability
Corporations are social institutions and as such must live up to sociétyidards 0.9 4.5 20 54.1 20.5 o
Busme-ss -Ieaders are trained to manage economic institutions (companies) and not to work effe 59 23.4 24.8 36.6 10 "
on social issues
Corporate responsibility is only done for PR reasons 14.7 33.5 29.6 17.5 4.7
Corpora-te-respon3|blllty,'V\{hen it reduces shara‘aholders equity, amounts to theft. Managers are 21 36.9 275 123 24
appropriating and then giving away money which belongs to shareholders
Invol . ibl vities th . L _
nvo \_/eme_nt in corpgrate responsible activities threaténssiness by diverting time and money awe 14.6 43.9 24.9 14.6 21 -
from its primary business purpose
Busi Iready has t h social d should not i ial activities that mig|
- l::;rlzss already has too much social power and should not engage in social activities that mig 15.2 48.6 23 11.3 5

N=1236* significantat the .05 level; ** significant at the .005 level; *** significant at the .001 level
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Discussion

In this preliminary report on the MGSMRME global survey, we have shown that MBA
students, at least in PRME signatory schools, demonstrate social awareness and positive
attitudes towards CSR and responsible management education. They demonstrated strong
social values, witfmaking a lot of monéy r a comkiegdast irthe absolutelyessential
category While the general awareness of the students to the UN Global Compact can be
improved, many of them were aware that their school is committed to the PRNEiples,

and reported that their schoak preparinghem well on issues of social responsibility, such
ascorporate social responsibility and ethical decision making, while there is some room for
improvement on teaching conflict management and legal aspet management. The best

way to improve responsible teaching education, according to the respondents of this survey,

isto bringexperts and leaders as guest speakers.

Through their responses to the three questions on attitudes towards CSR, the students
demonstrated that they think positively about CSR. They see firms as responsible to a lot
more than making profit for their shareholders. Various social aspects, including the
community and peace, were perceived as high priority and responsibility. Wiamie to
specific CSR practices, however, such as philanthropy or redepeolunteering, the
studentsranked them relatively lowPerhaps they perceive other ways to demonstrate

social responsibility as more effective.

There were significant differenceaccording to gender, when females consistently
demonstrated more positive attitudes towards responsible management. Thissalitin
previous studiesKeldman & Thompson, 1990Quthar & Karri, 2005; Sleeper et al., 20Q6;)
reflecting a stronger tendencyn@ong women than men to value social and ethical issues
(Sleeper et al., 2006). As workplaces and business schools shift towards gender equality,

such perceptions can become more widespread in the business sector.

Another important variable was the expasie o f the students to
curricula. It was found that in some cadell time MBA students and students towards the
end of their degree experiendagher awareness and positive attitudes towards responsible

management and CSR educatidinis actually contradicts some older studies showing that
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business schools can have a negative effect

1990), turning them into narrow minded profit makeidatten & Moon, 2004.

The students in PRME signatory schools do awmxiribe to thenarrow view of Milton
Friedman(1970 according to which the only responsibility of a business is to ragkefit

to its shareholders Further, they do not agree that the only responsibility bafsiness
schools is to teach how to make profit. But interestingfiydentsdo not necessarily agree
with Carroll’”s pyramid (esdnom& reSponsibities first,éegapb o n s i
second, ethical third and philanthropic last). They porti@nother set of prioritiesand
while the studentswere not askedlirectly on these priorities, from their answers we can
conclude that they prioritise legal aspects before profit. Further, in genstadients agreed

that the highest priority should beigen to consumer satisfaction. While consumers are
important for revenue generation, they can also be perceived as important stakeholders
that are not the shareholders (Freeman, 1984) and demonstrate a multi stakeholder

perspective.

Practical implicatiors

If these indicationghat business students want tiearn moreof the needs and benefits of
corporate contributions to social problems are representative, a seemingly strong argument
can be made that schools should maintain and increase CSR coveraties Ebhappen, at

least four groups of players need be involved

1. Business schoolshouldnot only react to the growing awareness and demand of
students, but also have a proactive role in responsible management education, in
both teaching and research. CSR and etb@&she embedded in core units/subjects,
but also be taught as separatecoresubject. The wide research on CSR and business
ethics needs to be included in the curricula. Furthermore, business schools can have
an important role in enhancing research on CSR and CSR education, through various
actions such as having research centregruiting faculty who focus on CSR issues
and offer PhD programs in the subject.

2. The business sectolhas been a great supportesf business schools around the
world. Business schools provide managers with tools and educatiod the

business sector sujpots, partnerls and sponsas the schools. The shift that is

24



occurring in the business sector towards CSR may also find its way into this
partnership, as firms start looking for graduates with wide ethical knowledge and co
work with business schools on mulugesearch projects and internshipMore
encouragement of the business sector towards this shift would be valuable.

3. The studentswith their positive attitudes towards CSR will draw the demand from
the suppliers of their management education to include igbcand ethical
management issues and courses. They act upon their attitudes vahaes by
searching for schools that teach responsible management and by creating their own
organisations such as Net Impact.

4. The third party initiatives mentioned in this rport and most importantly theUN
PRMEhave a rolein creating a network of schools thaxemplify responsible
management, eating evidencebased knowledge and tools, showcasing schools
that lead the way, and introducing opportunities for dialogue and rimf@tion

sharing.

Further research

While the findings of this studgan contribute to the understanding of CSR and CSR
education from the point of view of MBA students, it has some limitatjan particular its
sample Thesample only represents students in PRME Signatory Schools, which can explain
the tendency towards more positive attitudes among participants. Participation was fully
voluntary, and it is possible that thereasdias towards more positive attitudes, as dants

who valued this subjeainay be more likely torespond tothe survey. Furthermore, as this

was an Australian study, schools from Australia and Australian students tended to answer
the survey more than others, and North American schools less so. tUdhe reeeds to be
replicated in more schools and in more regions around the globe. As the plan is to run the
survey annually to study the changes and trends that odd@SM willstrive to achieve a

more representative sample in the future. Finally, intheet ur e a di rect quest

pyramid would be included to allow a better comparison.
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Appendix A: list of participatingchools

International (1)

1. United International Business Schools

Australia (5)

Macquarie Graduate School of Managemevit3SN), NSW
University of WollongongNSW

UTS Business School, NSW

Australian School dusinessUniversity of New South WaleNSW
Monash Universityyictoria

g

Asia (3)

1. Nagoya University of Commerce and Busir{®d$CBJ{sraduate SchopNagoyaJapan

2. China Europe International Business SciiG&lIBS), Hong Kgii¢hina
3. University of Dubaiubai,UAE

Europe (25)

Sabanci Universitygaculty of Managementstanbul, Turkey
TSMBusiness SchodEnschedeNetherlands

EM Strasbourg Business Schdd$aceFrance

SKEMA Business Schadlle,France

GroupeESCClermontGraduate School of Managemer@lermontFerrand France
ESSEC BusiseSchoolCergyPontoise France

International Institute of Busineg#iB),Kyiv, Ukraine

Frankfurt School of Finance & Managemdsatankfurt, Germany

9. Pforzheim University Business Sch&dbrzheim Germany

10.HSBA Hamburg School of Business Administratiamburg Germany
11.London South Bank Universitypndon,UK

12.Portsmouth Business Schoblniversity ofPortsmouth Portsmouth UK
13.London Business Schobgndon,UK

14. Aston Business Schotlniversity ofAston Birmingham UK

15. University of Leicester, SchoolMbBnagementLeicesterUK

16. Manchester Metropolitan University Business Schit@nchester UK
17. Sirling Management SchopUniversity of StirlingStirling,UK

18. University of Hertfordshire Business Schétdffield UK

19. University of HuddersfielBusiness Sdol, Huddersfield UK

20. Sheffield University Management Schdsheffield UK

21.Kemmy Business Schpdhiversity of Limerickrelard

22.Nebrija Business Schotlniversidad NebrijaNebrija,Spain
23.Ciudad Universitaria, Madrigpain

24. Studienleitung MSc in Busis® Administration, Switzerland

25. European Universityylontreux, Switzerland

©ONOoOGA~WNE
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Africa (2)

1. Graduate School of Business, University of Cape T8auth Africa
2. Etisalat Corporate Social Responsibility CentagpkBusinessschool, Nigeria

North America (6)

College of Business, lllinois State UniversitylJS

Donahue Graduate School of Business, [@sge University, Pittsburgh, PA, US

John F. Donahue Graduate School of Business,d3nguJniversity, Pittsburgh, PA, US
BentleyUniversity, Waltham, MA, US

Ca® Western Regsee University, Cleveland, OH, US

St.John's University, New York, NY, US

ogkwnNPE

Latin America (6)

=

IAE Business Schoblniversidad AustraRilar, Buenos Airegrgentina

2. Escuela de Negociddpntificia Universida@atolicaArgentina (PUCABuenos Aires,
Argentina

3. EGADE Business Schad@gnobgico de Monterrey University Systeiuevo Ledn
Mexico

4. Facultad de Econoimy NegociodJniversidad Adhuac México Norte Huixquilucan

Mexico

FIA- Fundacéo Instituto de Administrac&ao PauloBrazil

UniversidadeSANSurco, LimaReru

o 0
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